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INTRODUCTION 

 

“A tool for learning, a means of transformation” is a teaching material 

with the inclusive non-formal methods and techniques used by each partner school 

while hosting the designated mobilities - Short-term joint staff training events held 

in Italy, physical Short term exchanges of groups of pupils held in Poland, Turkey 

and Greece and virtual Short term exchanges of groups of pupils held by Czech 

Republic and Romania, all within the Erasmus+ KA229 Project “ALL in One 

Hand”, 2018-1-RO01-KA229-049582. 

It came out for an inclusive teaching approach in working with all the students 

outside the class and not only. The non-formal methods and techniques were 

adapted to each group of participants so even if initially planned there were only 6 

non-formal methods, throughout all the six mobilities the partner schools came up 

with a total of 27 methods and techniques used in order to ensure the fully 

engagement of ALL participants, including those with fewer opportunities into the 

social and educational environment. 

The current economic crisis has revealed many shortcomings of the educational 

process. Upon successful completion of their studies, a lot of young people are 

facing difficulty in finding a job. In many cases, the knowledge gained in the 

course of study does not make graduates competitive enough to ensure them to 

participate successfully in the labour market.  

The lifelong learning concept and implicitly our project have come forward to fill 

this gap. Although most people conceive of formal learning as a purely academic 

endeavor, it should also be taken into consideration that the need to learn and grow 

is equally important in the world of business and academia. Lifelong learning is 

usually defined as purposeful ongoing learning activity, with the aim of improving 

knowledge, skills and competence. It offers the possibility to stay involved in the 

learning process that meets ALL learners’ needs.  
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CZECH REPUBLIC: INCLUSION THROUGH MUSIC 

 

Art and music are basic human functions. We have the burning desire to 

create, whatever it may be and however tiny or grand. The interaction with sound 

is unavoidable, either to make it or take pleasure in it. People have always found 

music significant in their lives, whether for enjoyment in listening, the emotional 

response, performing, or creating. 

Music can also stimulate the mind. There are many things in music, to which 

one can listen and bring attention. One can be mindful of the melodies or themes, 

the harmony, the driving or relaxed rhythms, the color of the sounds, the activity of 

a piece, how the sounds are produced, or how they all relate to one another. In all 

levels of education, music has immense worth.  

Students learn many important and necessary values for life as music 

enhances their mind, their expressive ability, enhance technical motor skills, 

further develop problem solving skills, learn how to cooperate and collaborate with 

others, and learn how to ignite the creative and critical mind.  

 

Resonant flower pots 

Age group: 10+ 

Aim: creative development of music cognition and mind while working with 

various types of material on invention of an original musical instrument, using 

ecological recyclable materials 

Time: 45 min  
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Materials:  

Flower pots - scissors, knife, 4-5 flower pots from ceramics of different sizes, 

solid/rigid string, 5 short sticks, approx. 3 cm long, 1 straight rod/stick of dry wood 

(approx. 100 cm), colors for the flower pots 

 Mallets -  knife, 2 straight rods/sticks of dry wood approx. 30 cm long, 1 cotton 

(embroidery thread), 1 cork (cork stopper), liquid glue 

Preparation: without preparation 

     Procedure: 

Creation of the Flower pots 

We’ll color the flower pots and let them dry. We’ll wrap each stick on an 

individual string of different sizes. Once the flower pots are dry, we´ll pass the 

string on the stick through the hole in the pot. We’ll secure each of the flower pots 

on a solid rod/stick in different heights.  

Creation of the Mallets 

Take a  cork stopper  and cut it in half, so you’d have 2 small corks. In the center 

of each cork make a hole with a rod/stick. Put some liquid glue in the hole (little) 

and connect the cork with the rod/stick. For better grip of the mallets, wrap the end 

of the rod with a cotton.  

Discussion questions:  

Can you think of another natural material similar musical instrument could be 

made of? 

Do you know websites or videos for creation of simple musical instruments? Do 

you have any suggestions for improving the musical instrument/ making it unique? 

Have you ever tried to invent a musical instrument on your own?  
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Notes / Practical recommendations: 4-5 flower pots from ceramics of different 

sizes (with the hole in the bottom).  

The most common complication of the technique is: 

It is necessary to fix a flower pot firmly on the rope with a few knots. We fix the 

rest of pots in the same way on the thick wood stick/ beam. The complete musical 

instrument must be put carefully on/between the tables /chairs. You need to make 

sure that the wood stick is not moving while playing the instrument. 

 

 

Maracas 

Age group: 7+ 

Aim: developping a feeling for rhythm while working with various types of 

material on invention of an original musical instrument, using ecological 

recyclable materials , enhancing musical cognition  

Time: 10 min 

Materials: scissors, newspaper, 2 empty plastic bottles, e.g. from yoghurt drink, 

filling of the bottles (e.g. a handful of rice, legumes etc.), adhesive tape – Both 

transparent and colored  

Preparation: without preparation 

Procedure: From the folded newspaper we’ll create an approximately 12 cm wide 

strip. We will roll it into a roll, the dimension will correspond with the diameter of 

the neck of the plastic bottle. We will pour some rice or legumes into the plastic 

bottles. 
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On each side of the paper roll, we put on a plastic bottle. We’ll connect it strongly 

with some adhesive tape. We’ll finish the musical instrument to our liking, with 

some colored adhesive tape. 

  

Discussion questions: 

If you should create such an instrument only from food raw materials , which ones 

would you use? 

How would you improve the instrument? 

Which maracas filling would you use for better sound? 

  

Notes / Practical recommendations: 

It works very well in practise to use a regular adhesive tape instead of a decorative 

one for tight connection. Individual parts of the instrument can be decorated with 

colored adhesive tapes. 

  

The most common complication of the technique is: 

Always make sure that  the paper is tight-knit to yoghurt bottles with the tape. 
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Musical chess 

Age group: 10+ 

Aim: development of vocabulary with music topic ( musical genres, musical 

instruments, music terms) 

Develop mutual learning with pupils and friendly classroom 

Time: 30 minutes 

Materials: empty sheets of paper A5 for each pupil, two game dice (the dice with 

a letter and the dice with a number) 

Preparation: Without preparation  

Procedure: 

1. This game shall be played by 2 players. It is possible that there are two pairs 

playing against each other. 

2. The game starts with the person who scores a higher number on the game dice. 

The game shall begin. 

3. Pupils always throw both game dice at the same time, one of the dice shows a 

letter, the other dice shows a number, which signifies the number of letters the 

word is supposed to have. 

4. The letter on the other dice is the initial letter for the word. For example, let’s 

say you throw both dice and get “D” on one and “4” on the other, which makes the 

word “drum”. 

5. Before the game starts, the players discuss the time they’ll have to think about 

the word (for example one or two minutes). 
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6. You score 2 points for every word which starts with a correct letter and has a 

correct number of letters. 

7. You throw the dice twice in case you get the same number repeatedly. 

8. The game finishes once one of the players reaches the stated highest score and 

wins the game. 

  

Discussion questions: 

 How many new words did you learn during the game? 

What word did you find interesting? 

What kind of letter made you the biggest problem? 

  

Notes / Practical recommendations: 

The game is part of the communication lessons. It can be played in English or 

music classes. It is suitable to play in the beginning of the lesson, it serves as a 

motivation and increases competition.  

The most common complication of the technique is: 

At present, pupils do not have sufficient vocabulary.  Some pupils need more time 

and lose motivation. 
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GREECE: INCLUSION THROUGH DRAMA 
 

 

The Forum or Social Theatre originates from the Brazilian radical 

Augusto Boal’s work. It is open to the development of non- formal educational 

practices, increases student engagement and provides tools to explore moral and 

social issues and a tool to affect  empathy. Furthermore, it is a means of 

communication that combines speech, “ LOGOS”, with movement, “ 

ORCHESTRA”, and music.  

For the ancient Greeks drama was a form of entertainment taken seriously 

because it is a way to investigate the world we live in and a way to explore what it 

means to be human. In ancient Greece "entertainment" had a different meaning 

than today. The word in Greek is "ψυχαγωγία" which means "soul-

schooling/improvement" from ψυχή + αγωγή, soul + teaching/ improvement/ 

amelioration.  

For the ancient Greek citizens tragedies were very important. Testament to 

this are the architectural and engineering marvels we call stadiums with their 

precisely tuned acoustics, such as Epidavros. 

The long tradition of Greece starting  from Aeschelus, Sophocles, Euripides 

and Aristophanes to the contemporary Greek playwrights constitutes  an 

inspiration for students and teachers who have designed the particular 

implementation. 

Forum theatre is not a theoretical approach but an enterprise undertaken to 

find pedagogical practices that can actually achieve INCLUSION and incorporate 

the  results and practices in all groups with members from various backgrounds.  

Forum educational activities are developed in a way to enhance the expression of 

feelings, respect, self-respect and to promote emotional and mental health and 

resilience. The scaffolding activities described below have a clear sequence and 

constitute parts of the experiential social theatre workshop that operates as a 

continuum, like acts in a play heading to a drama climax and resolution. 



                                   
 

11 
 

 

The mask and my identity 

 

Acquaintance with the Name, the Voice, the Movement and the Country of my 

teammate. Familiarization with its expression codes. 

 

The character mask: Children's ally and guide. The mask and its wonderful 

primordial magic work! The mask is a means of hiding or setting free. At times the 

mask functions as a pagan totem or a modern theatrical tool. It has many forms, 

usages and implications. The whole body is transformed into a face!  Hidden 

character traits become explicit, whether it is intimidation, reserve, shyness or 

courage and determination.  

The educator- facilitator gives a brief review of the history of the mask over 

the centuries and a comprehensive use of its approach on stage.  

The students make “mixed nationality” groups and are asked to reflect on decision- 

making and present improvisations using the international body language, 

impersonation and movement. 

These mixed groups are later asked to choose from the various masks 

available and make choices of the mimicry language and body language they want 

to use. They finally present their “self” through a dramatic improvisational act. 

With the use of the masks, they attempt to trace how the masks can hide and 

simultaneously free, becoming a paganistic totem or a contemporary theatrical 

toolkit. Through a variety of 15 character masks (ancient-Greek, commedia del 

arte, birds, animal, tribal, etc.) made of different materials each one, they 

essentially understand the history of the mask through the centuries and the way of 

usage in different civilizations.  The pupils get to know each other by tracing the 

name, the movement, and the country of origin of their partner and got familiarized 

with the expression codes. The purpose of the activity is that the pupils open up 

and feel comfortable to get to know theatrical techniques and tools so that they are 
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able to proceed with drama improvisations in the following workshops. The first 

contact has been achieved.  

 

  
 

 
  

 Ready for the next stages of opening and theatrical experimentation that ensue. 
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The healing power of Drama and a journey to the origins 

The Voice and the social-educational significance of the Theatre 

 

On site visits to Epidavros, Peloponnese, and Akropolis area, the Odeion of  

Herodes Atticus theatre and the ancient theatre of Dionysus, Athens. 

 

a. On site theatre experience: an educational guided trip to the Asklepion of 

Epidaurus and the ancient theatre. The pupils are guided to the whole area of the 

Asklepion of Epidavros and are informed on the architecture and function of the 

construction. They are informed of the relation of theatre to the therapeutic 

techniques that were exercised on the Asklepion premises in ancient times. Then 

they step onto the famous ancient stage of Epidavros and they experiment on the 

acoustics of the theatre with linguistic games. The students recite a poem and their 

peers at the far spectators seats realize the superb acoustics of the construction. 

b. In the area of Akropolis and the nearby theatre of Odeon of Herodes 

Atticus, that still operates to this day, the students comprehend the interconnection 

of art and theatre to the community. Moreover, at the theatre of Dionysus, on the 

slope of Akropolis, the students learn that the ancient greeks were active 

participants in the dramatic performance and that there was reciprocal 

communication between performers and spectators. It was in this unpretentious 

setting that the plays of the great 5th century BC tragedians were performed. 

                      Epidavors 
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Dionysus theatre, Akropolis 

 

 
Outside of the Odeon of Herodes Atticus, Akropolis 
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The alternative script:  A Happening “How is it to be 

unwelcome?” 

 

Improvisational happenings about contemporary issues: special needs people, 

refugees, etc. 

 

The facilitator or the “joker” describes the setting of action based on the 

principles of the Forum theatre. The improvisational happenings are about themes 

that relate to modern social and political problems.  

 

a. The pupils are split into groups according to their nationality and are asked to 

reminiscent a childhood memory, for example, their first lullaby or a song. Then 

they define this as a possible text to use in the coming improvisations. This draft is 

the foundation for the happenings ahead. Realia like torches, fabrics, gowns and 

bamboo sticks are available. 

 

b. The participants get into pairs. The one is blind and needs the partner to guide 

his/her in an environment full of traps. What contact and liaison is created among 

them? How does his/her mate feel? 

 

c. The students create images of a hospitable or inhospitable sea. They are asked to 

sail into unknown waters and expect to encounter perils. This way they empathize 

with the social problem of refugees and migration. How can the most vulnerable 

survive? What do they face? How do they feel? Can we offer help when external 

menaces appear? The students experiment first and then reach the next stages of 

forum theatre:  dealing with conflicts and dilemmas, decision making as a group 

and reflection.  
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My deep desires and afterthoughts  

Short drama act and artistic creation 

The facilitator/joker helps the students to construct a doll to use as a prop. In 

groups the participants reflect on their previous theatrical experience and share 

their stream of thought, reactions and feelings. After this discussion, they create 

together a short act or dialogue to present to the whole group. The doll turns alive 

to speak on behalf of each group. The students depict their feelings towards the 

issue they are concerned with and give their ideas to the rest. Alternatively, they 

write a poem or a line to express themselves in front of the group. 

The sharing proves of therapeutic effect because they have acquired the ability to 

understand and interpret individual and collective experiences. Thus, critical 

thinking skill and respect and self-respect are enhanced.  

 The mask is drawn, and the voice is powerful. 

According to Boal, the Forum theatre elicits reactions from the participants: 

commits creative word and self-reflective feedback, increases learning processes 

and transforms the “spectator” into a thinking-playing individual. 

 

*** 

Drama gives a sense of empowerment. 
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A NARRATION OF THE DRAMA MOBILITY WEEK  

of the Erasmus+KA229 programme “All in One Hand” at the 

1st Junior High School of Helliniko, Athens, Greece 

Teen Theater as a wake-up call for diversity 

The Forum Theater is an open embrace ... 

By Kyriaki Doxara 

Actress, Director, Screenwriter, Puppeteer 

Artistic Creator of the Skala Theater in Athens 

 “Dear friends, 

When I was invited to organize the theatrical workshops that would be part 

of the theatrical exchange for teenagers Erasmus “All in one hand” I felt it was a 

fascinating challenge. 

40 teenagers from every corner of Europe, I thought. They visit Greece, the 

birthplace of world theater and are invited to experience the call of openness to the 

different, the other, the "foreign". A mosaic of charming coexistence with cultures 

and peoples that are different but socially and politically equal. 

This, I decided, should not be done with didactics but with a natural 

spontaneity, just like our breath. So let's get a little taste of the spirit and the soul 

of these experiential workshops ... 

Workshop: Monday 21st October 2019 

Acquaintance and detection. Two magic words in the dictionary of the 

theater. Acquaintance with the Name, the Voice, the Movement and the Country of 

my teammate. Familiarization with its expression codes. 

Creating “mixed “ nationality groups where participants are asked to 

reflect on decision making  and presenting improvisations using the international 

body language, impersonation and movement. 

  

The mask: Children's ally and guide. The mask as a means of hiding or 

setting free. 
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The mask as a pagan totem or as a modern theatrical tool. The mask in 

many forms. 

The character mask 

After a brief review of the history of the mask over the centuries and a 

comprehensive presentation of its approach on stage, our multicultural teams were 

asked to choose from 15 character masks (ancient Greek, commedia del arte, 

animal, gender and races) and multiple materials and create improvisations in 

conditions of extreme social behavior. 

... And the mask of course made its wonderful primordial magic work. The 

whole body was transformed into a face! It revealed the shame and applauded the 

courage and rewarded the expression of the young participants making them ready 

for the next stages of opening and theatrical experimentation that ensued. 

Tuesday and Wednesday: Visit at Epidavros, sightseeing and voice 

experimentation. 

Workshop: Day Two: Thursday 24th 

On the stage of the theatre of the Municipality of Helliniko 

This time the teens return to their national groups and are asked to recall a 

childhood memory relating to their country: the toddler's lullaby or song that 

mothers usually   sing in their home country and to set this as the text they will 

possibly use in their upcoming improvisations. 

Then using various materials (rubber fabrics, papers, lenses, bamboo sticks, 

etc.) to create poetic scenes of a sea that comes alive, sometimes stormy and 

sometimes calm, and welcomes in its waters cruise ships sailing to various 

destinations. 

But what happens when the sea really rages and shipwrecks the passengers 

on an unknown, deserted and inhospitable shore? 

Being scared, with the same all-white face (everyone wears neutral masks) how 

will they get organized in order to survive? 

 A volunteer “survivor” may take off his mask and start mumbling a lullaby 

of a distant place. Someone else recognizes it, it sounds like the song of his own 

place. He takes off his mask and mumbles the rhythm too. 

Someone far away hums a different tune. His peers recognize it, they also 

take off their masks and sing softly. 

So that in the end everyone ends up in nationally safe groups of refugees 

who will eventually cooperate in lighting the big fire in the center of the stage that 

will warm their bodies and hearts ... 
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Following this heartbreakingly human improvisation, we tenderly touched 

on socially vulnerable groups and people with disabilities and the equal 

opportunities they are entitled to in the social and natural environment. 

To achieve this we worked on the following condition: 

A friend is either blind or has a mobility disability. We want to take him 

from his house and share with him the experience of a walk in the park. 

Practically how do we do that? 

How do we help him experience the same stimuli as us (smells, textures, 

tastes)? 

How do we deal with a potentially aggressive exogenous factor? 

Our teenagers were organized once again in groups and presented different 

versions of what was asked of them. Through their improvisations we felt the 

support for the friend in need, the make-believe of sharing the common experience 

and the protection against social attack, if necessary. 

In the conversation that followed, it was typical how unpleasant it was for 

the children to play the perpetrators of aggression or social racism as opposed to 

those who enjoyed standing next to the friend in need. 

Workshop: Day three: Friday 26th 2019 

Finally, in our final Theatre Forum Workshop, we talked a lot about the 

experience of feeling different or unwanted and how this was reflected on our 

improvisations. 

 Then, to complete the cycle of our inner experiences, we recorded the 

emotions we experienced these days either through the workshops or through the 

rich stimuli we experienced during our stay in Greece and the visits in the ancient 

Theatre of Epidavros and the theatre of Dionysus near the Akropolis of Athens and 

presented them in the form of role plays with the use of animated costumes. 

In fact, the representations of the Happy Anticipation at the Beginning and the 

Difficulty of Separation before the end gave way to strong feelings and we became 

emotional. 

And so we were left with a taste of little sweet and little bitter like life itself 

which is never neither white nor black. 

As long as you remember, after the rain, raise your eyes to the rainbow …” 
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ITALY: CULTURAL INCLUSION 

 

 

 
 

 

Diversity makes us feel part of the group 

 

Type: Team building non-formal method 

Goal: To get to know each other better by sharing something that each member of 

the group feels comfortable with letting know about him/herself. 

Number of participants: from 5 to 30 people since it depends on the number of 

students in the class group 

Tools for methods/conditions: Prepared copies of handouts, pen/pencil 

Rules: Participants sit in a circle and the facilitator (teacher) gives each student a 

handout, starts presenting the information contained in it and gives further details 
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on what to write and share with the whole group. After giving some moments to 

think each participant is free to choose what to let the group know about 

themselves, whether or when to engage in the discussion and let the group know 

his/her preferences written down in the handout. 

Question samples: 

- Did you enjoy the activities? 

- Did you learn something new about your classmates? 

- How much different and more comfortable do you feel now with your 

classmates? 

The facilitator gathers information about the students and the handouts because the 

activity can be repeated several times during the school year or on a trip to better 

understand the socialising dynamics within the group. This activity is also useful to 

create longterm relationships within the group and opens the way to peer support 

during learning and group activities. 
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Filippo Mazzei: A Tuscan between Revolutions... 

Type: team building, inclusion, project based learning, hands-on activities 

Goal: to create an inclusive atmosphere where each participant feels free to give 

the most of their abilities, work together as a team and discuss the main steps of 

project development, acquire knowledge on history, literature, art. 

Number of participants: it depends on the number of students with disabilities 

involved in the workshop 

Time: 1 term and it can be organised every school year 

Tools: materials to create the scenography and the puppets, PC to search for 

information, colours, different colours posters  

Rules: Participants are presented the draft of the project and divided into groups 

according to their favourite part to be involved in: scenography, script writing, 

making puppets. In each group there has to be a balance in the number of students 

with disabilities and their classmates. Then every group starts brainstorming in 
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order to find out or commonly agree on what are the most important steps of 

project development and the role each of them has in the group. Students know that 

the story has to be connected to the history of the area they live in and that the final 

phase of the project has to be the staging of the play. 

Example organised by the Special Needs Department of the upper secondary 

school “A. Gramsci - J. M. Keynes”, Prato, Italy  

Our revolutions in progress     

As has been the case over the last few years, the Theatre Teaching Project is 

the way that has enabled us to set in motion a multi-stage route aimed at inclusion 

whose protagonists are both disabled students and the classes they belong to. This 

project is based on workshop activities specifically planned for disabled students.  

The common theme of the different facets of this year's project is Filippo 

Mazzei (B. in Poggio a Caiano 1730, D. in Pisa 1816), who was peculiarly 

involved in two events that changed the course of history: The war of 

Independence of the United States and the French Revolution.  
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Stage adaptation workshop  

The historical character Mazzei, who was born in a small town a few miles 

away from our school, is supposed to be “the extraordinary guide” to lead our 

students into the study of Enlightenment and its philosophical principles (Freedom, 

Fraternity, Equality), but also into exploring the “raison d'être” (his thirst for 

knowledge, the fight for the principles he believed in) he gave over all his life to.  

These two stages are expected to be summed up through a group work by 

the students with normal abilities by drawing up a special stage script providing for 

scenes and dialogues.    

Staging     

“Our theatre”, as a matter of fact, is a small living facility provided with a 

proscenium, a modular wooden structure, a sort of “boite à miracle”, that can be 

put up wherever we need. Inside it, our students with disabilities handle puppets 

helped by their schoolmates. Before the end-of-year performance, however, 

during-term preparatory activities take place within two fundamental workshops 

planned for students with disabilities in particular.    
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The puppets workshop    

During this stage the students get familiar with the characters by 

manufacturing them with papier-maché, sewing their clothes on them, colouring 

their faces and hands, learning their names, and identifying with them while their 

story is being told.     

This workshop provides for many students the opportunity to develop a 

certain amount of manual ability when some of them are impaired in moving their 

hands due to physical problems.  

 

Stage designing workshop    

Some students also take part in the workshop where scenes are designed and 

set in place inside the “theatre box”. However, before painting sceneries, some 

preliminary works, such as making the curtains, enable them to carry out some 

simple geometrical operations: measuring out, dividing, scaling up.   
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These operations are followed by drawing and painting. Mixing colours 

(from primary to secondary ones) all the way up to painting the canvas, are all 

operations performed by the students themselves. Thanks to the scenery, the whole 

“context” of the story is made more perceivable, so that it is no longer just 

imagined but takes on tangible features.   

 



                                   
 

29 
 

Pshychomotor workshop     

This year, this workshop, which over the last few years had developed in 

parallel, has been integrated into the framework of the Theatre Teaching Project. 

By designing a choreography supported by a lighting device called “Wood Lamp” 

a counterpoint to the storyline is generated that sometimes takes on ironic or 

surreal overtones. On the other hand, theatre is like this.   

 

Starting from the Revolutions of the past, seen through the eyes of a 

character who personally experienced them, two classes in the fourth form, one 

from the scientific sector and the other one from the business-tourist sector, will 

take a Pindaric flight towards the revolutions facing our lives today:   

- The pursuit of happiness, on the basis of the Declaration of Independence, as the 

engine of human life;     

- The principle of equality, cornerstone of the French Revolution, and today the 

very foundation of the idea of inclusion.   
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The students will be guided on this detour from the storyline by poems by 

Montale and Symbroska. Their poems will help them explore the two very 

frameworks that allow us to call ourselves happy: the building up of authentic 

relationships with the others and fulfilling our natural talents. Happiness tastes like 

a process, a transformation, like getting mature. It just boils down to a 

metamorphosis, like a caterpillar turning into a butterfly, passing from the fear to 

be happy to being in complicity with our happiness, thus making our life really 

enjoyable, fertile, and accomplished. A choreography that will see the interaction 

of all the students will contribute to doing justice to the real meaning of this 

itinerary.   
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The second detour will lead the students to look into the progress of the 

Italian idea of inclusion, from the principle of equality to that of fairness. Fairness 

is ultimately the courage to treat differently, that is to say, to give more to those 

who have less and provide opportunities for those whose fate would otherwise be 

doomed and pave the way for their success in life. In this way we can compensate 

for differences that would otherwise turn into disparities, we fight against the 

different forms of marginalisation and exclusion, we remove the obstacles , so that 

everybody may develop their full potentialities, no matter what their personal and 

social conditions may be. The final show will be concluded by a video 

summarising all the processes that have been developed in the various workshops.  
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This is a project that is involving about 80 students, 20 of whom are disabled 

students. Its aim is turning disability into a resource for our curriculum and making 

this school into an instrument to expand everybody's ability to recognise the others, 

no matter who they are and what they have been diagnosed as, as persons who 

have value and talent, and are entitled to an opportunity. 

     

"THE VEGETABLE GARDEN" TEACHING PROJECT 

ALL THE WAY FROM THE VEGETABLE GARDEN TO THE TABLE … BY WAY 

OF SCHOOL 

Type: team building, inclusion, project based learning, hands-on activities 

Goal: to create an inclusive atmosphere where each participant feels free to give 

the most of their abilities, work together as a team. This is a hands-on workshop 

taking place outdoors in a green area within the school precinct. In this green area 

vegetables and herbs are grown. 
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Number of participants: it depends on the number of students with disabilities 

involved in the workshop and on how big the green area is. 

Time: it can be organised every school year 

Tools: materials to create a vegetable garden: gardening tools, a green area 

available, seeds 

Rules: This workshop has been conceived to motivate those students to attend 

school who, for different reasons, are not able to cope regularly with traditional 

classroom activities and teacher-to-student lessons. It's a way to bring pupils back 

to school, so that they can keep within the school environment but working in a 

practical way, focusing on some sides of everyday life such as the succession of 

the seasons, the different clothing needed for the different tasks, the variety of 

produces, the experience of cooking and arranging the various flavours. An 

experience that starts in the vegetable garden and goes all the way to the table … 

but by way of school! 

Example organised by the Special Needs Department of the upper secondary 

school “A. Gramsci - J. M. Keynes”, Prato, Italy    
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First of all, the students are introduced to the tools needed for gardening and 

are taught how to use them. 

Next, they are introduced to the various types of seeds that are going to to be 

grown exclusively according to their own season.  

Finally, they are introduced to the gardening manure and are taught how to 

use it.  

Now work gets under way: first, the soil is tilled and cleaned to get it ready 

for gardening. Furrows are dug for sowing. 
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Then, seeds are sown according to their own season.     

In the hot seasons of the year, spring and summer, the garden obviously 

needs watering. Something unexpected may occur: for example, plants may be 

plagued by pests. In this case they need to be disinfested. 

As soon as they are ready, vegetables and herbs are harvested. 
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At the same time researches are carried out about how the products obtained 

can be cooked. The vegetables grown in the garden are carried home by the 

students and cooked according to a recipe with the help of their families.  

   

This stage is important for the students in order to find an operational 

agreement with their family members and establish a common ground that may 

facilitate their relationship with them.  

 

Besides, this practice has also a positive effect on students' health, educates 

them to use healthy food and encourages them to eat vegetables.   

Unfortunately, only few people can have their own vegetable garden today. 

That's why we're now going to introduce another workshop, the one about the 

shopping at the supermarket.    
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"THE SUPERMARKET SHOPPING" TEACHING PROJECT 

Type: team building, inclusion, project based learning, hands-on activities 

Goal: to create an inclusive atmosphere where each participant feels free to give 

the most of their abilities, work together as a team. This is a hands-on workshop 

taking place in a classroom designed to look like a supermarket. 

Number of participants: it depends on the number of students with disabilities 

involved in the workshop and on the type of disability.  

Time: it can be organised every school year 

Tools: materials to recreate a supermarket or a shop: shop signs, tins, cans, plastic 

objects representing the products you can buy, shelves, a cash desk and money. 

 

Rules: This workshop has been conceived to motivate those students to attend 

school who, for different reasons, are not able to cope regularly with traditional 

classroom activities and teacher-to-student lessons. It's a way to allow pupils to 

reach their highest levels of independence and authonomy in everyday life after 

graduation. 

 

Example organised by the Special Needs Department of the upper secondary 

school “A. Gramsci - J. M. Keynes”, Prato, Italy        

"Mum! I'm going to do the shopping myself today!"  
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The area where we are now used to be a place the school wasn't making use of. It's 

now become a very important place for us because it has turned into "the street 

where we live", where we can find the shops for our daily needs.  

 

Why this workshop?     
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The origin of this workshop is to be found in the aim to stimulate the students to 

achieve their basic autonomy in a fundamental side of of everyone's daily life: the 

ability to do the shopping for food, that is to say, the ability of finding what you 

need in your everyday life, of getting the right thing in the right place.    

What is needed for this workshop?     

- Shop signs: We've chosen to call the shops with general names and write their 

words for them in the signs, but, in order to allow also non verbal students to 

identify them immediately, we've put an AAC image as well along with them 

indicating what is contained in each shop.         

-  Tins and cans and plastic objects representing the products you can buy 

- Shelves 

-  A cash desk and money  

 

How does it take place?      

1. First, all the shops are set up in all their components. The first step is identifying 

every single shop. The teacher asks, 'Where can you buy bread?' The answer the 

students should give is, 'At the baker's!' Then, the teacher shows the inscription 
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BAKER'S and along with it an image of BREAD. The student can see that here 

BREAD is on display. 

 

2. The next step enables us to get to reasoning by abstraction. The shops are empty, 

only shop signs and images are visible. The teacher asks, 'What can you buy at the 

baker's?' The answer from the students should be, 'Bread!' Then, the teacher hands 

out loaves of bread to each student and asks them to place them within the correct 

shop. 

 
3. We're now ready for a further step towards generalisation. We know very well 

that not all shops are called the same, and that not all of them have the same signs. 



                                   
 

41 
 

Some have different names, shapes, and colours. Now the students are asked to 

identify the signs of the different shops from images taken from a street and to 

place them within a macro category. 

(We stop for a while in front of the poster made by the students) 

 

4. Now that the students are able to find their way among the different shops, they 

can try to do the shopping. The students now move into the room that has been 

turned into 'the street where we live' and walk around from one shop to another, 

buying what they've got on their shopping list and placing their products in the 

shoppers. 
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5. Once the students have learned this skill as well, they move on to learn 'the 

shopping words', that is, the terms used when you walk into a shop and you ask for 

something, and finally you pay for the things you've bought.    

*Moreover, it is advisable that this kind of work should be further integrated by 

individual exercise with each single student, where, for example, you can teach 

him or her how to use the euro or local currency. 
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6. Once the students make sure where they can find what, the moment has come 

for them to walk into a supermarket. 'The street where we live', by means of 

shelves, turns into the aisles of a supermarket, each marked by a sign with the list 

of the products contained there. Here the words are once more accompanied by 

AAC images. When the students have learnt to do this, it means they have reached 

a further level of abstraction and are now more autonomous in finding their way 

around. 

 
 

7. After this stage, at the end of term, it is planned for all the students to go outside 

the school to visit a real supermarket. They get their own shopping list and they do 

the shopping indeed provided with trolley and shoppers, and, eventually they really 

pay at the counter.   
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So, in the end, they will really be able to say, 

"MUM! I'M GOING TO DO THE SHOPPING MYSELF TODAY!"  

    

   

SOAPMAKING WORKSHOP 

Type: team building, inclusion, project based learning, hands-on activities 

Goal: to create an inclusive atmosphere where each participant feels free to give 

the most of their abilities, work together as a team and discuss the main steps of 

project development, acquire knowledge on chemistry, physics 

Number of participants: it depends on the number of students with disabilities 

involved in the workshop 

Time: 1 term and it can be organised every school year 

Tools: materials to make soap: vegetable oil, caustic soda solution, colouring 

agent, scented essence; different types of tools form the chemistry lab: 

termomether, pots, minipimer 
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Rules: Participants are presented the draft of the project and divided into groups 

according to their favourite part to be involved in: the production, the packaging 

and the sale of cakes of soap; safety equipment: overalls, gloves and glasses. 

Example organised by the Special Needs Department of the upper secondary 

school “A. Gramsci - J. M. Keynes”, Prato, Italy  

CAKES OF SOAP AND REACTIONS     

This workshop is subdivided into two parts with different operational ways 

and different aims.      

Practical part (Inside the Chemistry laboratory) The manufacturing properly 

so called of soap has been taking place in the school Chemistry laboratory for an 

hour a week along several weeks. This practical part represents, strictly speaking, 

the most inclusive side of the project, as it's been effected by students with a 

special curriculum, aided by a class of the school.  

On the first morning, all the students of the class took part in the activity 

along with the other students with special curriculum. In this context, all the 

students were instructed about all the stages of the work and got to know each 

other. From the second morning on, the class students took turns in working in 

small groups along with the special curriculum students, cooperating and 

socializing with them.   



                                   
 

46 
 

 

The work stages were as follows:     

− Heating vegetable oil to a temperature of 45 C°, checking temperature by means 

of a thermometer;     

− Adding a caustic soda solution to the pot containing the oil;    

− Mixing the whole content until thickening point with the help of a “minipimer”  

− Adding a colouring agent and scented essence and pouring the whole into the 

moulds;     

− Leaving the mixture to cool until soap solidifies.    
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All the students worked wearing overalls, gloves and glasses and took turns in the 

various groups and tasks.    

(All the students show the working and safety tools)   

Technical part (going through the Science Laboratories all the way to the Main 

Hall)     

The students with special curriculum were involved in a few lessons 

characterised by more theoretical aspects and experience based reflections. For an 

hour a week, along a few successive weeks, these students attended brief, simple 

lessons, just a few minutes long, followed by workshop activities. Such activities 

took place in the Science laboratory and the main hall.     

 

During the first two lessons we summed up the stages of soap 

manufacturing, explaining why soap can be obtained from oil and how it works 

when we wash. On this occasion we tried and discarded several cakes of soap and 

pointed out that oil doesn't get mixed with water, while soap, on the contrary, does 

so, removing dirt from hands.     
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Two more lessons were focused on scented essences. We explained which 

parts of plants we draw essences from and we also hinted briefly at how distillation 

works. After that we smelt  a few essential oils and mixed them up trying to 

get new essences. This part of the workshop involved and attracted some of the 

most delicate students, getting them to relax in an aromatherapy- like atmosphere. 

  

 

The final part was dedicated to Ph. We briefly explained what Ph is and why 

different parts of our body have different Ph levels. By a litmus test, where colours 

change according to the substance where it is dipped, we finally gauged the Ph 

level of a lemon, of ash, of water, and of some pieces of soap, including those that 

we had manufactured.     

These lessons aimed at linking as much as possible the students' experience 

with the theoretical contents of the work they had been doing, so that they could 

cooperate with the students of the class being aware, as far as they could, of the 

successive steps they were about to go through.   
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(We take a look at the board showing the pictures of the lessons while the students 

manufacture cakes of soap) 

This general experience will then pass through the stage of packaging and 

with the final sale of the packaged and labelled products. The proceeds will be 

made over to a non-profit agency chosen by teachers and students together. By this 

project, all the students are offered the opportunity to cooperate with 

manufacturing a product to be sold, to help their classmates and let themselves be 

helped, to share and take turns in different working tasks, to learn and experiment 

through the various stages of handicraft production of an item for common use.  
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  POLAND: INCLUSION THROUGH SPORTS 

 

The objectives of the mobility in Poland were to increase tolerance and respect, 

getting to know each other and the communities around us, improve working in 

teams, making decisions and developing strategies to play. The mobility held in 

Poland was the first mobility of the project, thus it was very important to integrate 

all the participants meeting for the first time.The activities chosen for mobility 

helped to achieve the above aims. 

 

Our aims and fears 

 

There are 2 sheets of paper hung on the wall, the papers contain the beginning of 

two sentences: 

During this exchange I would like to…. 

The worst thing during this exchange would be… 

 

The students get two small sticky notes and they finish the statements with their 

own ideas. The notes are put on the sheets of paper. 

 

The leader discusses the results of the students’ with special attention that you 

always should take into consideration other people’s feelings, their needs as well as 

their fears – as everybody is different. 
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A round invitation 

A student introduces himself/herself giving at least one short piece of personal 

information (e.g. what I like, what I’m interested in, whether I have siblings). Then 

the student chooses another student from the group to continue. 

The activity is to make the students feel important as a part of the group, they can 

see what the similarities between them and the others are, which is important for 

the feeling of belonging to the group. 

 

Flowers 

The leader divides the students into groups. Each group gets a sheet of paper and 

markers. Each group draws a big sunflower  with as many petals as there are 

students in the group. 
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Each member of the group has his/her own petal: 

·        writes his/her name 

·        the best feature of character 

·        hobby 

·        favourite book/film 

·        favourite music 

·        favourite sport/food 

 

 In the middle the students write the things common for at least two members of 

the group 

 The leader of the group presents the „Sunflower” to everyone. 

 Then the main leader asks the groups to compare their flowers and write down the 

common things inside the empty sunflower (the leader Has prepared earlier). 
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EVALUATION QUESTIONS: 

·        I felt best when …… 

·        The activities let me …. 

·        From today’s activities I learnt that ….. 
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Flags 

 

Flags is a get-to-know-you activity, helping young people express what's 

important to them or more about themselves. Provide large sheets of paper, 

crayons, markers and paints. Ask each young person to draw a flag which contains 

some symbols or pictures describing who they are, what's important to them or 

what they enjoy. 

 

Each flag is divided into 4 or 6 segments. Each segment can contain a 

picture i.e. favourite emotion, favourite food, a hobby, a skill, where you were 

born, your family, your faith. Give everyone 20 minutes to draw their flags. Ask 

some of the group to share their flags and explain the meaning of what they drew. 

 

 

 

  



                                   
 

55 
 

Fair Play 

Students work in groups discussing the principles of fair play in sports. They 

present their ideas and prepare the presentation of their work in a form of art. 

The aim of the task is to make the participants aware of the importance of 

honesty, inclusion and common values. 

 

 
The activities described above prepared the participants for the main 

principle of mobility - inclusion through sport.  
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The Mini Olympics  

 
1. A harmonious duo 

 

Participants matched in pairs overcome the slalom route marked with 3 poles 

holding together a large BODY BALL. The ball must be held without the aid of 

the hands (the hands are fixed behind the back). If the ball is dropped, the players 

must run around the ball and the play may continue. The crossing is performed by 

3 pairs of each team. Points are given in the order of completion of the route. 
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2. Drawing relay 

Each team has to draw the project logo on a large cardboard box according 

to the prepared template. Participants successively draw one picture element 

numbered from 1 to 7. The time of completing the task and the aesthetics of the 

painting will be assessed. 
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3. Bowling 

7 participants take turns throwing a large bowling ball. Each team has its 

own set of bowling pins. After throwing, the player must chase the ball and pass it 

to the next player. The duel continues until one of the teams knocks down all of 

their own pins.  

 

 

 

4. The Williams sisters 

3 pairs of players from each team will have to overcome the designated 

distance in turn by tapping the inflated balloon with badminton rackets. The 

players strike alternately, scoring according to the order in which the task is 

completed. 
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5. A portable bridge 

4 players from each team have to go to the designated target using 5 

platforms (PEPSI boxes) without touching the floor. For each contact with the 

floor, all four must do 3 squats to continue the task. 

 

 

 

 

 

 

6. Ballooning 

 

Each participant will be equipped with an inflated balloon tied with a string 

to the ankle of one of the legs. Everyone is involved in the game at the same time. 

The task is to crush the balloons belonging to the opposing teams and avoid losing 
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your own balloon. The game takes place in a limited area, e.g. a volleyball court 

and lasts for a specified period of time, e.g. 30 seconds. The competitor who loses 

the balloon will go to the side and can no longer stamp on other balloons. After the 

time is over, we count the remaining balloons and assign places. The order 

according to the number of preserved balloons. 

 

 

 

The activities promoted the common values of the Olympic games, were 

prepared with the use of inclusive methods and engaged all the participants despite 

their physical weaknesses. 
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ROMANIA: INCLUSION THROUGH DANCE 
 

The ePortfolio is a relatively new phenomenon that has gained huge 

popularity over the last few years. ePortfolios are an extension of the traditional 

paper-based portfolio concept and are usually defined as a purposeful collection of 

information and digital artifacts that demonstrates the development (and evidence) 

of learning outcomes, skills, or competencies. They are a highly flexible 

technology that can be applied to different learning contexts at different learning 

stages.  

In using ePortfolios, the emphasis is on the learning process rather than on 

its result.  

Taking into account different uses of ePortfolio including assessment, 

employment, learning and teaching, it has to be noted that basically their concrete 

application ultimately depends on the purpose for which they are aimed. Among 

the earliest and most common applications of the ePortfolio system is using it as a 

collection of created artifacts and reflections that represent outcomes of the 

learning process. Such collections of learners’ work are further used as the basis 

for the assessment of learners’ progress.  

However, ePortfolios differ from learning management systems in their 

ability to offer a personalized learning environment and support social networking, 

which locates them within Web 2.0 technologies. In comparison with paper-based 

portfolios, ePortfolios have the potential to facilitate greater interaction between 

learners and teachers as well as among learners.  
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Some studies suggested that ePortfolio use significantly facilitates the 

performance of knowledge management regarding the following aspects: 

knowledge sharing, innovation, acquisition, application, and accumulation.  

Furthermore, ePortfolios were recognized as an environment where students can 

make their own learning experience. It was reported that the most important factor 

that affects behavioral intention and attitudes towards using ePortfolios is user 

motivation.  

Moreover, the broadened social context has effects on learner progress as 

well. ePortfolio practitioners realized that ePortfolio has potential beyond that of a 

collection of created artifacts.  

The concept of an electronic portfolio (ePortfolio) system can be used as a 

showcase of learners’ achievements, skills, experiences and competencies. It is 

recommended that launching an ePortfolio system in the educational environment 

should primarily focus on preparing and presenting students for career-

advancement opportunities. This can be explained by the fact that most college 

students are still uncertain about their career choices and using an ePortfolio 

system for this purpose can help students to successfully make the transition from 

learning to post-college development.  

Features contained within ePortfolio systems enable learners to define their 

future goals (career orientation, skills development etc.) and along with that plan 

and manage their short- and long-term plans. From the pedagogical point of view 

ePortfolios can facilitate the development of learners’ self-awareness of their 

values, knowledge, strengths, weaknesses, goals and interests.  
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In other words, it enables learners to better manage their personal growth 

and development. The creation of ePortfolios usually takes time and skill regarding 

the organization of its various elements, especially when they need to be used for a 

specific purpose, which can result in frustration. Therefore, before starting to use 

ePortfolios, it is essential to provide users with a thorough introductory 

seminar/workshop on using ePortfolio accompanied by written instructions. 

During the virtual LTTA organised by the Romanian partner, there have 

been created and shared 5 ePortfolios of 5 activities. The participants were 

encouraged to be creative and to keep track of both their own and their partner 

peers’ progress through online applications. The outcomes were presented on 

Padlets, which are digital notice boards able to feature images, links, videos, and 

documents, all collated on a ‘public wall’. 

 

1. The Traditional folk costumes ePortfolio on Padlet collected folk costumes 

from each partner country, accompanied by short descriptions made by each 

partner school. 

 
 



                                   
 

64 
 

2. The students’ works on the folk costumes ePortfolio on Padlet included 

drawings, paintings, collages, made by the students in the partner countries, getting 

inspired from the folk costumes uploaded on the first padlet. 

 
 

3. My favourite dancer/singer Padlet ePortfolio on Padlet was another 

successful ePortfolio, collecting collages made by the students in the partner 

schools with their favourite dancers/stars.  
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The ePortfolios containing GIFs with 4. “My signature Dance Move” and 5. 

“Reface App” videos were created by students, coached by teachers in using 

online applications and digital materials (photos and videos).  

 
 

The ePortfolios are accessible online, as follows: 

● ePortfolio 1: Traditional folk costumes:  

https://padlet.com/danilanicoleta2000/ymvr741ghz6okgov 

 

● ePortfolio 2: Students’ work on the folk costumes 

https://padlet.com/danilanicoleta2000/w9cj3afh0oi6738a 

 

● ePortfolio 3: My favourite dancer/singer: 

https://padlet.com/danilanicoleta2000/lv2iol4k3o9bdbjv 

 

● ePortfolio 4: My signature Dance Move GIFs or TikTok: 

https://padlet.com/danilanicoleta2000/lg3vmfi463aoi48i 

 

● ePortfolio 5: Reface app videos: 

https://padlet.com/nicoletadanila/t43lmfji70axiau6 

https://padlet.com/danilanicoleta2000/ymvr741ghz6okgov
https://padlet.com/danilanicoleta2000/w9cj3afh0oi6738a
https://padlet.com/danilanicoleta2000/lv2iol4k3o9bdbjv
https://padlet.com/danilanicoleta2000/lg3vmfi463aoi48i
https://padlet.com/nicoletadanila/t43lmfji70axiau6
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TURKEY: INCLUSION THROUGH ART 

 

The  objectives  of this mobility were to increase the self esteem of students 

who thought they could not draw or do anything connected with art. We aimed to 

develop the creativity of the participants and to increase cooperation. We enabled 

our students to focus on the beauty of an art form, to gather some basic 

competences needed to express in a painting, drawing paper art and more. 

  

The aim of these activities was not only to develop creativity and technical 

skills but also to increase patience, to develop an aesthetic eye for colours, 

combinations of colours and how to express emotions in an art form. 

  

Students drew and painted with their eyes closed or with no hands. This 

activity  had the role to increase empathy for the people with disabilities and to try 

to understand their struggle for doing the same thing as a person usually associated 

as a  normal  one. 

  

The outdoor part of the mobility was the Erasmus+ Garden. Students  

beautified a section of the school garden by using recycling materials, making 

birdhouses and planting trees/flowers. 

 

Emotional,  social and educational development of the students are highly 

important. The activities  gave the opportunities for all students to feel cared, loved 

and supported to reduce ignorance, suspicion or fear of those who were different 

from themselves by knowing and understanding each other. The activities  focused 

on the most effective ways to cope with diversity (economically, socially or 

academically disadvantaged or disabled sts, etc.). 
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We aimed to develop a deeper awareness of diversity in classes and to break 

down barriers where all children would feel valued and could learn through art 

activities. 

A high number of students with fewer opportunities or of special needs were  

involved in the activities and workshops at school and outside the school  at levels 

appropriate to their ability.   

  

All these non formal learning, teaching, training  events enabled students to: 

- feel themselves valuable by involving in the activities 

- learn to think with creativity, compassion and confidence 

- be more active learners and active citizenships  

- socialize by expressing themselves 

- learn entrepreneurial skills 

- improve the English language skills 

- improve their ICT skills 

- establish stronger bonds, respect diversity.  

- make better shot term and long term plans 

- have positive attitude about school which will result in improved behavior in 

school and less suspension for disciplinary reasons. 

 

  



                                   
 

69 
 

Marble Art Painting 

Marble Art Painting can help students learn and practice skills like 

patterning and cause and effect. They can also practice critical thinking skills by 

making a mental plan or picture of what they intend to create and following 

through on their plan. 

 

It was the first time some of the students experienced this form of art. During the 

activity their creativity and team work skills improved. 
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Clay Workshop 

This pottery workshop has numberless benefits for students. 

 Clay can captivate the interest of a student for hours, and it has a calming 

effect. Students tend to be quiet because everyone is too busy creating a work of 

art. Even the ones who are considered hyperactive can become fascinated by clay 

and focus on a single masterpiece. The soothing qualities of the medium keep 

students engaged while their imagination takes over. 

 
  

 Improving Creativity 

Pottery gives students the ability to think beyond the conventional norms. 

Clay is easy to handle for small fingers, and it is a forgiving art form. Students 

quickly learn their mistakes and can start over. Their focused faces during class 

reveal their creativity is being fully engaged as they shape dinosaurs, create bowls 

or make birds. 
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Improving Motor Skills 

This activity  improves students motor skills by giving them the chance to 

engage their arm and hand muscles. As they learn how to manipulate the clay, they 

will discover that their hands can be powerful tools. Meanwhile, their fine motor 

skills are getting better because working with clay requires hand-eye coordination. 

The hand-eye coordination skills the students pick up in pottery class can transfer 

to their schoolwork with more legible writing. 
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 Improving Sensory Development 

A pottery class engages the sense of smell with clay and paint, the sense of 

sight with artwork and the sense of touch with clay. A class gives students the 

chance to absorb things at their own pace. Children create art based on their 

development stages, and the safe environment of a pottery class lets them grow 

without restrictions. 

 

Improving Self-esteem 

 The beaming smile on a child’s face after creating a vase in pottery class is 

impossible to ignore. The vase may be lopsided and only painted on one side, but 

the child has accomplished something unique and is proud of it. Pottery class can 

improve self-esteem because children have control over their projects and can 

quickly see results. 
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Perfection is not the goal of pottery class. Creation is the goal, and it does 

not matter how many steps it takes to achieve it. Clay is easy to handle and more 

forgiving than other art forms. It does not run off the page like watercolors or 

require sticky glue to work. Children quickly realize they can mess up their 

projects and keep going. Their self-esteem grows as they realize they can create 

something fun with just their hands. 

Learning to Solve Problems in a Safe Setting 

There are no grades or trophies in pottery class. It is a safe setting for 

students who want to learn without pressure. It is also a perfect environment to 

learn how to solve problems. Pottery workshops can provide students  with 

multiple benefits. It is the type of experience that leaves a lasting impression on 

their lives, and it helps their development without sacrificing fun. 
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Drawing and making a collage with eyes closed 

 
 

Students became more aware of diversity in classes and felt emphaty 

towards the ones who had disabilities. This activity helped them break down 

barriers among them and they all felt valued and  learned through art activities. 
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Planting Trees and Flowers 

Why choose this activity? 

As well as the obvious environmental benefits, planting trees can also have a 

positive impact on children’s mental health. The opportunity to play and learn in 

outdoor environments have a significant positive influence. Being active will  

improve children’s general health and wellbeing, and will provide an enjoyable 

context for learning..Moreover,students will feel proud and confident when being 

part of solving a global problem such as climate change. Parents and the 

community, too, will enjoy the improved aesthetics of the school grounds. 
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And it’s not just people who benefit: trees provide habitats for hundreds of 

species of insects, birds and small mammals. A tree-planting scheme offers 

teachers the opportunity to discuss biodiversity and gives pupils the chance to 

engage with a tangible example. It’s a real-life science experiment and will provide 

schools with amazing habitats to study in science lessons for years to come. 
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Small  talk 

Students and teachers with different ages and interests from 6 countries 

came together during this mobility. In such situations some students may wish for 

a secret escape as the environment and the people are so new to them. Small talk 

activities are usually easy ways to build connections among those students. 

 

Small talk is a technique of initiating a conversation. Some small talk 

topics used during the mobility were  the weather, art, hobbies, disabilities, 

differences/ similarities we have, family, movies, culture, food, books, career, 

and many others. Although the purpose of small talk is little useful, it is  an 

effective strategy to manage the interpersonal distance.  
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The talk is small, but its benefits are big.    

Some of the great advantages of the small talk are:  

1. It is spontaneous 

2. It’s a conversation initiator 

3. It’s a perfect space filler for avoiding the silence 

4. It may inspire new ideas 

5. It may help to build lasting relationships 

 
6. It Reduces anxiety 
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7.It makes students smarter 

8. It helps them notice their surroundings 

8. It enables them to listen others 

9. It opens their eyes 

10. It can help them become an admirer 

11. It can make them stay happy 

12. It keeps away their phone 

13. It makes them feel better about what they are 
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Making Bird Houses 

Building birdhouses can be an involved activity that includes many steps of the 

engineering process, such as designing a prototype, and deciding what materials 

and tools to use. While learning these steps, students become familiar with ways 

that engineering expertise and approaches can be applied to natural systems. 

 

  

 Students  learn: 

● To describe properties of materials used and why they are good for building 

a house 

● The use of materials, wood and nails or glue, and a tool, the hammer 

● The relationship between materials and tools 

● Birds need shelter for protection from weather and predators, and to safely 

hatch eggs 

● Different birds require different sized houses. 
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Making and Painting birdhouses 

-       Fosters creative growth 

-       Strengthness memory 

-       Builds problem solving and motor skills 

-       Provides stress relief 

-       Promotes an optimistic attitude 

-       Nurtures emotional growth 
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Art Exhibition 

Partner School from Greece prepared impressive art pieces to be displayed during 

the mobility in Turkey. Even the way they presented the paintings was very 

nonformal and attention taking. 
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